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ABSTRACT: This study aimed to identify the level of cultural intelligence, orientation toward Islamic 

culture, and open-mindedness among university students, in addition to determining the relationship 

between cultural intelligence, orientation toward Islamic culture, and open-mindedness among university 

students in the Kingdom of Saudi Arabia. The study adopted the descriptive approach, which is concerned 

with studying the phenomenon as it occurs in reality, describing it accurately, and expressing it 

qualitatively and quantitatively. The sample consisted of (260) Saudi university students in the academic 

year 2024-2025, with an average age of (20.47) and a standard deviation of (2.97). It consists of (150) 

male students and (110) female students. The sample was selected randomly. The tools of the study 

included the cultural intelligence scale, the orientation toward Islamic culture scale, and the open-

mindedness scale. The results revealed that university students have a high level of cultural intelligence, 

orientation toward Islamic culture, and open-mindedness. There is also a statistically significant 

correlation at the significant level (0.01) between each cultural intelligence dimension, orientation 

toward Islamic culture, and open-mindedness among university students. Recommendations and 

suggestions for further research were also presented. 

Keywords: Cultural intelligence; Orientation toward Islamic culture; Open-Mindedness, University 

students. 
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1. Introduction 

Cultural intelligence has received significant attention from social psychology researchers, starting with 

Ward et al. (2009) who used it to explain individual interactions across different cultures, and Earley & 

Ang (2003) who used it as a basis for explaining differences between individuals in the ability to adapt to 

new situations, adapt to highly culturally diverse societies, and interact positively with other individuals 

who have different cultural or ethnic backgrounds. Hence the importance of cultural intelligence in 

enhancing cultural judgments, decision-making, and cultural adaptation among students (Vedadi et al., 

2010; Ng et al., 2009; Rose & Kumar, 2008). Cultural intelligence allows individuals to comprehend and 

integrate different cultures, engage with them over time, and progressively adjust their cognitive 

frameworks and the information within them. This adaptability enhances cognitive processes and 

modifies behaviors, making interactions with diverse cultures more suitable. People with high cultural 

intelligence are characterized by flexibility in dealing with others, understanding the differences between 

cultures and integrating with them. Therefore, cultural intelligence is an important individual trait that 

focuses specifically on the skills required when moving between many different cultures (Thomas, 2006). 

  The orientation toward Islamic culture is one of the most important elements influencing the 

psychological orientation of a person. The Islamic culture topics presented to students are closely related 

to their lives, empowering them to navigate contemporary events and address societal challenges 

(Dihoum, 2020). It also establishes the principle of dialogue and calling to God and Islam in the best way. 
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It also addresses topics such as globalization, democracy, and other topics that address contemporary 

issues (Faidah & Maarif, 2022; Franceschelli & O’Brien, 2014). 

Investigating the variable of orientation toward Islamic culture is an affective variable that reflects the 

level of the learner's desire to know Islamic culture, which encourages moderation in all areas of life, 

whether in belief or in dealing with others, and openness to other cultures and how to coexist in 

multicultural and multiracial societies (Mozawadah, 2018). In addition, a university student needs Islamic 

culture to learn about God's law and what his Prophet (peace be upon him) legislated for him correctly, 

which leads to soul purification through faith in God Almighty, sacrifice, and giving to the society in which 

he lives, and then to the Islamic nation. University student also needs authentic Islamic culture to get rid 

of sectarian fanaticism, and since we live in an era characterized by extreme excess and neglect, Islamic 

culture has become necessary to provide university students with facts that form an impregnable fortress 

for him and at the same time allow them to open up to other cultures and deal wisely with others (Al-Jazi, 

2022). 

Attitude is one of the factors influencing individuals' behavior, feelings, and beliefs, and directing 

behavior in life (Alnoursi, 2013; Yusuf & Balogun, 2011), and is defined as a set of positive, negative, and 

neutral feelings that can effectively enhance or hinder the learning process (Ahmed, 2015), it plays an 

important role in the individual's decision to practice appropriate behaviors to increase his effectiveness 

in different life situations (Abudu & Gbadamosi, 2014). Therefore, attitude is an important variable in 

forming personality, as it is responsible for the learner's eagerness to study his culture or others’ culture, 

and tries to interpret social phenomena and situations with a cultural interpretation, as it is useful for 

understanding the functions of Islamic culture in people's lives, and in interpreting their behavior, and to 

what extent their Islamic culture is evident in this behavior. 

On the other hand, open-mindedness from the Islamic culture perspective is the conscious and beneficial 

cultural openness, which establishes the role of Islamic culture in sound thinking and forming an open-

mindedness to benefit from other cultures without compromising its faith and religious teachings, and 

the same time it can confront different intellectual schools and take a positive stance toward them based 

on criticism, analysis, and knowledge of the negatives and positives. 

Open-mindedness is a flexible, evolving, and change-receptive thinking style in which the individual is 

interested in learning about others' ideas and beliefs and accepts or changes them if they are proven 

wrong (Rokeach, 1980). It is the ability to quickly produce ideas, diversify them, and change one's mental 

orientation to suit situations (Dibbets & Jolles, 2006). Thus, it enhances the learner's ability to search for 

evidence when dealing with new knowledge and when faced with complex cultural situations, issues, and 

perspectives (Haran et al., 2013). It also enhances the ability to be unbiased, accept new and correct ideas, 

and change ideas if they are proven wrong (Stanovich &West, 1997). Thus, open-mindedness represents a 

new dimension of personality that is characterized by creativity in dealing with different cultures and 

judging them in light of strong evidence (Cost & Mc Rae, 1988). 

The transformations witnessed by the contemporary world, such as the new world system and 

globalization, affect the identity of Muslim youth negatively and positively. Therefore, it becomes 

important to adopt these transformations in shaping the awareness of Muslim youth and enhancing 

cultural intelligence and mental openness to these transformations while preserving their Islamic identity 

(Aldosary & Alzeetawi, 2023; Boulaouali, 2015). Therefore, it has become necessary , as a contemporary 

vision, to identify cultural intelligence and its relationship to the orientation toward Islamic culture and 

open-mindedness among university students, who represent an important social and age group in any 

society; because they are responsible for building and formulating the future from a value, moral and 

religious perspective. In addition, many previous studies have reinforced the importance of this category 

and the necessity of having cultural intelligence and openness to the ideas and cultures of others based on 

the Islamic culture that works to protect them from the dangers of the challenges they face today 

(Butkovic et al., 2024; Aldosary & Alzeetawi, 2023; Al-Jazi, 2022; Anh et al., 2021; Bernal et al., 2017; 

Depaulaet al., 2016; Li et al., 2016; Wang et al., 2015). 
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2. Research Problem 

The research problem is determined by answering the following main question: What is the correlation 

between cultural intelligence and the orientation toward Islamic culture and Open-Mindedness among 

university students? This question branches out into the following questions: 

1. What is the level of cultural intelligence among university students in the Kingdom of Saudi Arabia? 

2. What is the level of orientation toward Islamic culture among university students in the Kingdom of 

Saudi Arabia? 

3. What is the level of Open-Mindedness among university students in the Kingdom of Saudi Arabia? 

4. To what extent is there a correlation between cultural intelligence and orientation toward Islamic 

culture among university students in the Kingdom of Saudi Arabia? 

5. To what extent is there a correlation between cultural intelligence and open-mindedness among 

university students in the Kingdom of Saudi Arabia? 

6. To what extent is there a correlation between orientation toward Islamic culture and open-

mindedness among university students in the Kingdom of Saudi Arabia?. 

3. Hypotheses 

1. University students have a high level of cultural intelligence. 

2. University students have a high level of orientation toward Islamic culture. 

3. University students have a high level of open-mindedness. 

4. There is a statistically significant correlation between cultural intelligence and orientation toward 

Islamic culture among university students. 

5. There is a statistically significant correlation between cultural intelligence and open-mindedness 

among university students. 

6. There is a statistically significant correlation between orientation toward Islamic culture and 

open-mindedness among university students. 

4. Objectives 

The study aims to identify the level of cultural intelligence, orientation toward Islamic culture, and 

open-mindedness, in addition to identifying the correlation between cultural intelligence and orientation 

toward Islamic culture and Open-Mindedness among a sample of university students in the Kingdom of 

Saudi Arabia. 

5. Theoretical Overview of the Main Concepts 

Cultural intelligence 

The concept of cultural intelligence emerged as a result of the mixture of culture and intelligence, as 

intelligence cannot be fully understood outside the cultural context (Sternberg & Grigorenko, 2006). 

Intelligence is a function of cultural, social, and environmental backgrounds, and therefore transcends 

cultural boundaries (Berry, 1974). Thus, cultural intelligence refers to individual interactions across 

cultures and refers to the learner's ability to establish efficient personal relations and understand all 

verbal and non-verbal expressions, signals, and symbols in other cultures and respond to these signals 

correctly (Earley & Ang, 2003). Cultural intelligence is defined as an individual’s ability to act effectively 

in diverse cultural situations and environments (Ang et al., 2015; Earley & Ang, 2003) or their ability to 

act effectively in multicultural contexts/environments (Ang et al., 2015, Livermore, 2011), and as an 

individual’s ability to interact appropriately with others from different cultures (Sawhney, 2014). It aims 

to understand differences between individuals in their ability to adapt effectively to complex cultural 

situations (Ang et al., 2007; Thomas & Inkson, 2004; Ng & Earley, 2006). Cultural intelligence is a 
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multidimensional construct that targets situations that include cross-cultural interactions that arise from 

differences in race and nationality (Ng & Earely, 2006). These dimensions are defined as the following: 

The Metacognitive dimension refers to the learner's cultural awareness when interacting with individuals 

from different cultural backgrounds (Ward et al., 2009). It reflects the processes of acquiring and 

understanding cultural knowledge that result from the thinking processes. The learner employs his ability 

and metacognitive processes to obtain cultural information, form judgments, make decisions, and modify 

concepts of knowledge as a result of real experiences (Kilduff & Cormican, 2022; Ang et al., 2007; Templer 

et al., 2006). 

The cognitive dimension refers to the learner's knowledge of specific norms and practices in different 

cultural situations (Ang et al., 2006; Earley & Ang, 2003). It refers to the learners’ knowledge of cultural 

differences that allow them to assess the level of similarity with others from different cultural 

backgrounds (Du Plessis, 2011; Griffer & Perlis, 2007; Ang et al., 2004). It also refers to the learners’ 

ability to know different cultures, understand the general culture, and understand its characteristics or 

what is known as understanding the precise context of the culture (Ang et al., 2011; Du Plessis, 2011; Van 

Dyne et al., 2010). The cognitive dimension reflects the mental processes that individuals use to acquire 

and understand cultural knowledge (Iskhakova et al., 2021; Nguyen et al., 2018; Sevik, 2020). 

The Motivational dimension refers to the individual’s motivation to learn more about different cultures 

and to deal effectively with different cultural situations (Ward et al., 2009 Templer et al., 2006). It refers 

to the amount and direction of energy directed toward learning and action in cross-cultural situations 

(Ang et al., 2007) and refers to the learner’s confidence, openness to experience, and tolerance when 

interacting with individuals from other cultures (Li et al., 2022; Griffer & Perlis, 2007). 

The Behavioral dimension refers to the learner's ability to adapt and modify all verbal and nonverbal 

behaviors that allow him to interact with individuals from other cultures (Griffer & Perlis, 2007). It 

expresses the extent to which the learner possesses a rich and flexible repertoire of behavioral responses 

that are appropriate for culturally diverse situations (Larsen and Buss, 2018; Du Plessis, 2011; Ang et al., 

2007). 

The importance of cultural intelligence lies in the fact that it represents the main gateway to openness 

into cultures and societies and cross-cultural compatibility. It also enables the learner in the context of 

globalization to manage his business in multicultural environments and enhances his ability to learn and 

understand different cultural contexts (NG et al., 2009). It allows the learner to be aware of and in contact 

with the various cultures surrounding him to adapt to them (Livermore, 2009). Cultural intelligence is 

associated with personality traits, motivation, and intention to learn and study in culturally diverse 

societies (Butkovic et al., 2024; Anh et al., 2021). Johnson et al. (2006) state that cultural intelligence 

plays a major role in developing a culture of change, and it is associated with failure or success in 

international business performance. Livermore (2011) suggests that a learner with high levels of cultural 

intelligence will be able to identify the appropriate strategy and attitude to adapt to a different culture 

and behaviors. The learner will have a strong sense of their effectiveness or ability to understand and 

adapt to the new culture (Earley & Ang, 2003; Earley & Peterson, 2004). Thus, cultural intelligence helps 

the learner to act effectively in cultural diversity, develop the ability to communicate with others, 

understand them better, be more prepared to have an open mind to new learning experiences and make 

good cultural decisions (Hartini et al., 2017). 

The Orientation toward Islamic Culture “Contemporary Vision” 

Islamic culture constitutes the primary source of the intellectual, behavioral, practical, and societal 

characteristics of Arab societies. It presents a clear and comprehensive image of Islam as a religion and 

civilization. It also presents Islam in its comprehensive image that includes the economic, political, social, 

and other areas of life. It highlights Islamic ethical principles and translates them into concrete practical 
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applications (Abdalrhim & Habib, 2023; Al-Jazi, 2022). It is also dynamic and responsive to contemporary 

developments and changes, which may include shifts in societal norms and global events (Aldosary & 

Alzeetawi, 2023; Niswatin & Landali, 2022; Metwally et al., 2022). Rather, it presents topics that are 

adapted to contemporary events and problems facing society, supports the principle of dialogue with 

other cultures in the best possible way, addresses topics such as globalization and democracy, links 

religion to life, presents a complete, comprehensive and correct vision of the universe, humanity and life 

from the perspective of Islam, and highlights the comprehensive aspect of Islam. 

As the culture is viewed as a “design of life,” which gives importance to the generally accepted ways and 

types of behaviors of a particular culture (Tarihoran & Rahimah, 2018), Islamic culture refers to a way of 

life that Muslims adopt in all areas of life according to the perceptions of Islam in the material aspect, 

which is described as modernization, and in the spiritual or intellectual aspect, which is known as 

civilization. 

The Islamic religion, with its comprehensive legislation, is the most important component of this culture, 

including a set of beliefs, concepts, legislation, behaviors, customs, knowledge, arts, and language that 

form the character of the Muslim and the identity of the Islamic nation (Al-Jazi, 2022). According to 

Mokoagow et al. (2024), Islamic religious education includes aspects of multicultural understanding, such 

as providing students with the knowledge, skills, and behaviors necessary to build a good understanding 

of all events full of diversity and interaction between individuals and communities, and teaching 

tolerance in a multicultural society. 

Islamic culture includes a variety of religious, intellectual, economic, political, and social aspects that 

constitute the essence of the Islamic faith. It enhances the learner’s ability to confront the challenges 

imposed by cultural invasion and the dangers of globalization. It develops a stronger understanding of 

their Islamic identity and values and enhances the learner’s intellectual security by providing him with 

the knowledge and capabilities necessary to confront contemporary societal and ideological influences 

(Abdalrhim & Habib, 2023; Dihoum, 2020; Algumzi, 2017; Franceschelli and O’Brien, 2014; Ali & Al-

Kazemi, 2007).  Islamic culture addresses contemporary cultural issues related to terrorism, extremism, 

intellectual security, interfaith dialogue and cultural exchange, and national dialogue issues related to 

spreading a culture of peace and freedom of religion and expression. It also addresses economic issues 

such as production and consumption and social issues such as intercultural marriage, unemployment, and 

women’s rights. It thus aims to provide a comprehensive examination of complex societal, economic, and 

cultural issues from an Islamic perspective, and prepare learners to navigate the dynamic landscape of a 

complex world (Al-Juhni, 2011).  

It also aims to provide a comprehensive introduction to Islam, highlight the main characteristics and 

teachings of the Islamic faith, and give students a comprehensive and clear understanding of the 

foundations of Islam (Al-Jazi, 2022). It plays a crucial role in shaping the awareness of young Muslims 

amidst the forces of globalization that can negatively affect their Islamic identity by exposing them to 

contemporary values that may conflict with their religion and moral foundations (Dihoum, 2020; Attia, 

2018). It also enables them to develop and survive in a constantly changing society (Aldosary & 

Alzeetawi, 2023; Niswatin & Landali, 2022). 

Islamic culture is vital to enhance intellectual security and combat extremist thought, establish an active 

climate of intellectual pluralism as an enlightened intellectual and cultural response, open critical 

channels for meaningful dialogue, and instill a high degree of acceptance of diverse viewpoints 

(Abdalrhim & Habib, 2023; Dasopang & Rambe, 2023; Faidah & Maarif, 2022; Al-Zahrani, 2021; 

Mahmoud, 2020). 

Therefore, Aldosary & Alzeetawi (2023) indicated that orientation toward and exploration of Islamic 

culture is of utmost importance to enable the learner to confront the different cultural patterns that may 

arise in societies and navigate the complexities of the modern world while maintaining Islamic identity, 

enhancing motivation toward learning (Wahyuni & Bhattacharya, 2021). In addition, developing him as a 

knowledgeable, culturally aware, and spiritually grounded Muslim individual and creating a purposeful 
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educational atmosphere (Ilmi et al., 2021). It reveals the personality and its enjoyment of knowledge, 

ability, creativity, independence, and curiosity to confront different intellectual situations (Mokoagow et 

al., 2024; Adam & Latif, 2018). 

It also expresses interest or feelings toward studying specific topics (for example; Islamic culture) and 

represents an important return for teaching those topics (Abudu & Gbadamosi, 2014). Therefore, the 

orientation toward Islamic culture as an affective variable is no less important than cognitive variables in 

the student’s learning and acquisition of knowledge and experiences about Islamic culture topics (Oliver-

Hoyo & Allen, 2005). 

For Islamic culture to achieve its goals, the learner must have positive attitudes toward learning Islamic 

culture that enhance their motivation to learn and their understanding of the issues it addresses and 

facilitate the transfer of their acquired experiences to real life. Orientation is a psychological concept with 

cognitive, psychological, and emotional roots and manifestations; it constitutes a basic component of an 

individual's personality and perceptions (Perloff, 2017). It is a mental tendency toward topics and events 

related to learning topics (Yara, 2009). It is a set of perceptions that an individual forms toward a topic in 

general, whether by acceptance or rejection (Alnoursi, 2013). 

The components of the orientation toward Islamic culture are determined by three basic components: the 

cognitive component, which includes a set of ideas, information, and experiences that the learner is 

exposed to during studying Islamic culture topics, which will affect the orientation toward them. The 

emotional component indicates that after the learner has a set of experiences and knowledge about 

Islamic culture topics, feelings arise in him that reflect his orientation toward this topic. The behavioral 

component indicates that if the learner has knowledge about one of the topics of Islamic culture and then 

develops a positive or negative feeling toward this knowledge, he becomes more inclined to behave in a 

specific manner toward this topic (Oskamp & Schultz, 2005). 

Open-Mindedness 

Despite the spread of globalization in the twenty-first century and the transformation of the world into a 

small village whose members share one language, which is the language of development and technology, 

this world is characterized by diversity in identity, culture, religion, and learning multiple languages, 

which have become more complex than before, which imposes on the educational institution to place the 

learner at the center of openness to other cultures and rapprochement with global cultures (Lum, 2006). 

Open-mindedness is defined as a set of dispositions that aim to avoid bias toward self-reflection and the 

tendency to think in ways that enhance and support conclusions, the willingness to consider all sides of a 

problem, and to reach a judgment. It also reflects the flexibility in adopting an open mind to the opinions 

and ideas of others, and the tendency to generate and discover unfamiliar ideas (Baron, 1985). It is also 

defined as a set of individual self-competencies that affect an individual’s ability to influence others in a 

complex, ambiguous, and constantly changing global world (Javidan et al., 2016). It is the ability to act 

effectively in environments characterized by great cultural complexity (Andresen & Bergdolt, 2017). 

According to Rokeach (1960, 1980), in open-mindedness, the individual is interested in knowing the 

ideas and beliefs of others, as the thinking is characterized by growth and development, in addition to 

having the ability to change ideas if they are proven wrong, in contrast to closed-minded, where the 

thinking style is rigid and does not tolerate ambiguity, and cannot accept the ideas of others, and 

responses are characterized by acceptance and rejection of the ideas of others. Boron (2019) believes that 

open-mindedness is a cognitive ability determined by the learner's readiness for the thinking process 

avoiding the tendency toward closed thinking, and following thinking methods that contribute to 

strengthening and supporting conclusions. 

Thus open-mindedness includes cognitive ability and readiness to think. The learner who has a high 

cognitive ability and appropriate readiness to think has high experiences and can absorb all possible 

ideas and multiple points of view and seeks to discover the extent of their correctness or incorrectness 
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and make a decision about them. According to Baron (2019), an open-minded learner is characterized by 

many qualities, including active thinking, accepting constructive criticism, openness to new experiences 

and ideas, searching for scientific developments, being more respectful of differences and diversity in the 

ideas of others, not rushing to make judgments and conclusions, reviewing multiple points of view, self-

confidence, focus, and analyzing and criticizing ideas continuously. 

Open-mindedness refers to the individual's openness to events and situations and not clinging to his 

opinions and imposing them. An open-minded personality is a flexible personality characterized by 

positivity and psychological and mental health, with thinking directed toward discovery, views events 

and situations from different angles and in unconventional ways, and contemplates solutions to problems 

to accept, modify, or reject them (Howard & Howard, 2004),  

It is also characterized by an active and broad imagination, strong insight, many interests, and 

independence (Zhang, 2006; Kashiwagi, 2002), and is more able to predict the actions and behavior of 

others and achieve good performance results (Kruglanski, 2004). It tends to be open to the largest 

possible number of different points of view and insists on doing the task and overcoming barriers and 

insists on achieving its goals and views itself as an integral part of a larger and broader world (Beaney, 

2023). It prefers to do creative tasks, investigate complex phenomena, and be open to new experiences 

(Gallimore, 2020; Schultz & Schultz, 2001). 

 Open-mindedness is one of the personality factors (Beaney, 2023; McCrae & John, 1992) or a personality 

trait represented by the learner's ability to deal effectively with people from different cultural 

backgrounds and build good personal relations (Li et al., 2016). It is the ability to quickly produce and 

diversify ideas, and emotions as the emotional skills play a role in maintaining it once entering into 

situations that challenge his beliefs (Dolbier et al., 2024). It makes the learner inclined toward new 

knowledge, managing it effectively, practicing critical thinking, choosing a goal, self-regulation, mental 

flexibility, attention, error evaluation, and effective information processing, and accepting a wide range of 

new ideas and seeing them from a logical and rational perspective away from emotional control (Dibbets 

& Jolles, 2006; Kruglanki, 2004; Bar-Tal et al., 2020). 

Open-mindedness reflects mental maturity, interest in culture, the ability to innovate, fertile imagination, 

search for knowledge, make decisions, accept the values, ideas and beliefs of others, interest in 

unconventional ideas, and aesthetic sensitivity (Cucu-Ciuhan & Raban-Motounu, 2012; Besser & 

Shackelford, 2007; Barrick et al., 2003; George & Zhoum 2001; Digman, 1997). 

For this purpose, Haran et al (2013) indicated that individuals with open-mindedness search for previous 

evidence when dealing with current information, while individuals with a medium degree of openness, 

search less for previous evidence. Open-mindedness is related to the learner's cultural intelligence 

(Butkovic et al., 2024; Li et al., 2016). It is the most important personality trait associated with cultural 

intelligence (Ang et al., 2006), and open-mindedness is also related to mental flexibility and emotional 

stability (Leong, 2007), motivation to acquire new experiences (Schantl, 2017), tolerance for ambiguity 

(Bakalis & Joiner, 2004), and cross-cultural competence (Yari et al., 2020). 

6. Methodology 
The study adopted the descriptive correlational approach because it is appropriate for its objectives and 

questions. It is concerned with studying the phenomenon as it occurs in reality, describing it accurately, 

and expressing it qualitatively and quantitatively. Qualitative expression describes the phenomenon and 

its characteristics; while quantitative expression gives a quantitative estimate of the phenomenon, its 

size, and the degree of its association with other phenomena. Therefore, it focuses on determining the 

levels of cultural intelligence, orientation toward Islamic culture, and Open-Mindedness, in addition to 

determining the correlation between them and self-efficacy in thinking among university students. 

Sample 

The sample consists of Saudi university students (260) students in the academic year 2024-2025. It 

consists of (150) male students and (110) female students. The sample was randomly selected and their 
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ages ranged between (18 -23) years with an average age of (21.47) and a standard deviation of (2.97), 

and the skewness coefficient for age was (0.657), which indicates the moderation of the distribution of 

the sample. 

Data Collection Tools 

Cultural Intelligence Scale 

Ang et al., (2004) prepared the scale as a self-assessment tool to measure individuals’ cultural 

intelligence. The scale consists of (20) items and includes four dimensions: the metacognitive dimension, 

which includes (4) items; the cognitive dimension, which includes (6) items; the motivational dimension, 

which includes (5) items; and the behavioral dimension, which includes (5) items. The score on each 

dimension ranges from (1) to (5) points, starting from “totally matches” and ending with “not totally 

matches” on a continuum of 5 choices. The total score on the scale ranged from (20-100) points. Ang et al., 

(2004) indicated that the scale has good reliability rates ranging between (0.76- 0.84) in the scale 

dimensions, and (0.88) in the total scale. The results of the factorial validity of the scale revealed the four 

sub-dimensions ranging between (0.77- 0.84). Many studies have ensured that the scale has good levels 

of validity and reliability (Ang et al., 2006; 2007; Templer et al., 2006).  

In this study, the scale was applied to a pilot sample consisting of (38) university students to ensure the 

clarity of the scale's items and its psychometric properties. The reliability of the scale dimensions 

(metacognitive, cognitive, motivational, and behavioral) was calculated using Cronbach's Alpha 

coefficients, to measure the internal consistency of the tool, where the value ranges between (0-1) 

(Sekaran & Bougie, 2013). The reliability coefficients were as follows: 0.654, 0.649, 0.724, and 0.698, 

respectively, and the overall reliability coefficient of the scale was 0.645. The validity of the scale was also 

calculated using Pearson's correlation coefficient; by calculating the correlation of each item of the scale 

with the dimension to which it belongs, the correlation coefficients for the metacognitive dimension items 

ranged between (0.549- 0.691), the correlation coefficients for the cognitive dimension items ranged 

between (0.569- 0.721), the correlation coefficients for the motivational dimension items ranged between 

(0.554- 0.745), the correlation coefficients for the behavioral dimension items ranged between (0.611- 

0.732), the correlation coefficients between the scale dimensions and the total score of the scale ranged 

between (0.567- 0.737). All the correlation coefficients are statistically significant at (0.01). These results 

ensure that the scale has a high degree of validity and reliability. 

The Orientation Toward Islamic Culture Scale 

The scale was developed based on studies that dealt with Islamic culture and religious orientation 

(Mokoagow et al., 2024; Wahyuni & Bhattacharya, 2021; Adam & Latif, 2018; Abudu & Gbadamosi, 2014; 

Yara, 2009; Oskamp & Schultz, 2005; Oliver-Hoyo & Allen, 2005). The scale consists of (20) items. It 

includes four dimensions, the orientation toward learning Islamic culture, which includes (5) items, the 

orientation toward the importance of Islamic culture, which includes (5) items, the orientation toward 

using Islamic culture, which includes (5) items, and the orientation toward enjoying Islamic culture which 

includes (5) items. The score on each dimension ranges from (1) to (5) points, starting from strongly 

agree and ending with strongly disagree on a continuum of 5 choices. The total score of the scale ranged 

from (20 - 100) points. The scale was presented in its initial form to a panel of experts in psychology, 

Islamic culture, and Islamic education curricula and instruction to estimate the degree of 

comprehensiveness of the tool for its constituent dimensions, scientific accuracy, and linguistic 

formulation. Modifications were made to the scale in light of the experts' opinions. The scale was applied 

to a pilot sample of (38) university students to ensure the clarity of the scale's items and psychometric 

properties.  

The reliability of the scale dimensions (the orientation toward learning Islamic culture, the orientation 

toward the importance of Islamic culture, the orientation toward using Islamic culture, and the 

orientation toward enjoying Islamic culture) was calculated using Cronbach's Alpha coefficients to 

measure the internal consistency of the tool, where the value ranges between (0-1) (Sekaran & Bougie, 
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2013). The reliability coefficients were as follows: 0.723, 0.684, 0.810, and 0.822, respectively.  The 

overall reliability coefficient of the scale was 0.789. The validity of the scale was also calculated using 

Pearson's correlation coefficient; by calculating the correlation of each item of the scale with the 

dimension to which it belongs, the correlation coefficients for the items of the dimension of the 

orientation toward learning Islamic culture ranged between (0.643-0.795), the correlation coefficients for 

the items of the dimension of the orientation toward the importance of Islamic culture ranged between 

(0.669-0.831), the correlation coefficients for the items of the dimension of the orientation toward using 

Islamic culture ranged between (0.669-0.831), the correlation coefficients for the items of the dimension 

of the orientation toward enjoying Islamic culture ranged between (0.698-0.803), the correlation 

coefficients between the dimensions of the scale and the total score ranged between (0.797-0.865). All the 

correlation coefficients are statistically significant at (0.01). These results ensure that the scale has a high 

degree of validity and reliability. 

The Open-Mindedness Scale 

The scale was developed based on studies related to open-mindedness such as (Dolbier et al., 2024; 

Beaney, 2023; Gallimore, 2020; Bar-Tal et al., 2020; Baron, 2019; Cucu-Ciuhan & Raban-Motounu, 2012; 

George & Zhou, 2001; Stanovich & West, 1997; Baron, 1985). The scale consists of (18) items and includes 

three dimensions: Intellectual Curiosity, which includes (6) items, Creative Imagination, which includes 

(6) items, and Aesthetic Sensitivity, which includes (6) items. The score on each dimension ranges from 

(1) to (5) points, starting from strongly agree and ending with strongly disagree on a continuum of 5 

choices. The total score of the scale ranged between (18 - 90) degrees. The scale was presented in its 

initial form to a panel of experts in psychology, curricula and instruction to estimate the degree of 

comprehensiveness of the tool for its constituent dimensions, scientific accuracy and linguistic 

formulation of the items. Modifications were made in light of the experts' opinions. The scale was also 

applied to a pilot sample of (38) university students to ensure the clarity of the scale's items and 

psychometric properties. 

 The reliability of the scale dimensions (intellectual curiosity, creative imagination, and aesthetic 

sensitivity) was calculated using Cronbach's Alpha coefficients to measure the internal consistency of the 

tool, where the value ranges between (0-1) Sekaran & Bougie, 2013). The reliability coefficients were as 

follows: 0.673, 0.814, and 0.799, respectively. The overall reliability coefficient of the scale was 0.797. The 

validity of the scale was calculated using Pearson's correlation coefficient; by calculating the correlation 

of each item of the scale with the dimension to which it belongs. The correlation coefficients for the items 

of the Intellectual Curiosity dimension ranged between (0.685- 0.765), the correlation coefficients for the 

items of the Creative Imagination dimension ranged between (0.654- 0.820), the correlation coefficients 

for the items of the Aesthetic Sensitivity dimension ranged between (0.778- 0.837), and the correlation 

coefficients between the dimensions of the scale and the total score of the scale ranged between (0.736- 

0.887). All the correlation coefficients are statistically significant at (0.01). These results ensure that the 

scale has a high degree of validity and reliability. 

7. Discussion 

1- The level of cultural intelligence among university students 

To test the validity of the hypothesis "University students have a high level of cultural intelligence", a t-

test for one independent sample was used to determine the significance of the difference between the 

mean scores of students on the cultural intelligence scale and the hypothetical average of the scale to 

determine the level of cultural intelligence among university students. The results are shown in Table (1). 

Table (1) Means, standard deviations, hypothetical means, and (t) value for one sample to determine the 

level of university students in cultural intelligence and its various dimensions 

Cultural intelligence N Mean Hypothetical 

mean 

SD t- test Sig. The 

Level 
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Metacognitive Dimension 260 14.39 12 2.09 18.42 0.01 High 

Cognitive Dimension 260 19.36 18 3.49 6.27 0. 01 High 

Motivational Dimension 260 16.66 15 1.57 17.04 0.01 High 

Behavioral Dimension 260 16.27 15 1.54 13.32 0.01 High 

Total 260 66.68 60 5.40 19.97 0.01 High 

Table (1) shows that the (t) values for the levels of cultural intelligence dimensions (metacognitive, 

cognitive, motivational, and behavioral) and the total score are statistically significant at (0.01), as the 

mean for the metacognitive dimension was (14.39), the cognitive dimension (19.36), the motivational 

dimension (16.66), the behavioral dimension (16.27), and the cultural intelligence scale as a whole 

(66.68), which are high levels. The high level of cultural intelligence and its various dimensions is 

attributed to students' awareness of the importance of interacting with individuals and communities with 

different cultural backgrounds, in addition to the nature of university life, which contributes to increasing 

students' interaction with other cultures and openness to the world. 

This result illustrates the vital role played by Saudi universities in bringing about a close rapprochement 

between different cultures and trying to assimilate them to understand each other, thus enhancing the 

ability of university students to control different situations and interact with others, adapt to highly 

culturally diverse societies (Earley & Ang, 2003), and enhance cultural judgments, decision-making, and 

cultural adaptation (Vedadi et al., 2010; Ng et al., 2009; Rose & Kumar, 2008). 

This result supports the fact that university students can be open to understand other cultures, try to 

assimilate them and continuously interact with them, gradually modify their cognitive structures and the 

information they contain, and modify behavior to be more appropriate for interacting with other cultures 

(Sawhney, 2014; Thomas, 2006). They can adapt effectively in complex cultural situations (Ang et al., 

2007; Thomas & Inkson, 2004; Ng & Earley, 2006), establish efficient personal relationships in situations 

characterized by cultural diversity and ability to understand and respond to all verbal and nonverbal 

expressions and symbols in a culture other than their native culture (Ang et al., 2015; Earley & Ang, 

2003), and work effectively in multicultural contexts/ environments (Ang et al., 2015, Livermore, 2011). 

This result is consistent with Livermore (2011) that a learner with high cultural intelligence will be able 

to adapt to different cultures and foreign behaviors (Earley & Peterson, 2004; Earley & Ang, 2003), have 

an open mind to new learning experiences, and make good cultural decisions (Hartini et al., 2017). 

The high level of cultural intelligence in the metacognitive dimension indicates that the learners have 

sufficient awareness when interacting with individuals from different cultural backgrounds (Ward et al., 

2009), employ their abilities and metacognitive processes to obtain cultural information, and modify their 

concepts of knowledge as a result of going through real experiences (Kilduff & Cormican, 2022; Ang et al., 

2007; Ng & Earely, 2006; Templer et al., 2006). 

The high level of cultural intelligence in the cognitive dimension indicates that the learners have the 

knowledge that qualifies them to deal with different cultural situations (Ang et al., 2006; Earley & Ang, 

2003), knowledge of cultural differences that allows them to assess the level of his similarity with others 

from different cultural backgrounds (Du Plessis, 2011; Griffer & Perlis, 2007; Ang et al., 2004), knowledge 

and understanding of general culture and its specificities (Ang et al., 2011; Du Plessis, 2011; Van Dyne et 

al., 2010), and have the mental processes to acquire and understand cultural knowledge (Iskhakova et al., 

2021; Nguyen et al., 2018; Sevik, 2020). 

The High level of cultural intelligence in the motivational dimension indicates learners’ desire and 

inclination to deal effectively with culturally different situations (Ward et al., 2009 Templer et al., 2006), a 

strong orientation toward learning and working in cross-cultural situations (Ang et al., 2007), and 

openness to experience and tolerance of other cultures (Li et al., 2022; Griffer & Perlis, 2007). 

The high level of cultural intelligence in the behavioral dimension indicates that the learners have the 

ability to adapt and modify all verbal and nonverbal behaviors that allow them to interact with 
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individuals from other cultures (Griffer & Perlis, 2007). In addition, having a rich stock of behavioral 

responses that are appropriate for culturally diverse situations (Larsen and Buss, 2018; Du Plessis, 2011; 

Ang et al., 2007). 

2- The level of orientation toward religious culture among university students 

To test the validity of the hypothesis “University students have a high level of orientation toward Islamic 

culture”, a t-test for one independent sample was used to determine the significance of the difference 

between the mean scores of students on the scale of orientation toward Islamic culture and the 

hypothetical average of the scale, with the aim of determining the level of orientation toward Islamic 

culture among university students. The results are shown in Table (2). 

Table (2) Means, standard deviations, hypothetical means, and (t) value for one sample to determine the 

level of university students in the orientation toward Islamic culture and its various dimensions 

The Orientation Toward N Mean Hypothetical 

mean 

SD t- test Sig. The 

Level 

Learning Islamic culture 260 16.40 15 1.63 13.83 0.01 High 

The importance of Islamic culture 260 16.61 15 1.46 17.84 0.01 High 

Using Islamic culture 260 16.21 15 1.60 12.188 0.01 High 

Enjoying Islamic culture 260 16.35 15 1.58 13.74 0.01 High 

Total 260 65.57 60 3.199 28.06 0.01 High 

Table (2) shows that the values of (t) for the level of dimensions of orientation toward Islamic culture 

(learning Islamic culture, importance of Islamic culture, using Islamic culture, and enjoying Islamic 

culture) and the total score are statistically significant at (0.01), as the mean for the dimension of learning 

Islamic culture was (16.40), importance of Islamic culture was (16.61), using Islamic culture was (16.21), 

enjoying Islamic culture was (16.35) and the orientation toward Islamic culture as a whole was (65.57), 

which are high levels. This is attributed to the fact that the nature of social upbringing in Saudi society is 

based on consolidating the principles and foundations of the Islamic religion, increasing religious 

awareness and commitment, and presenting Islam in its comprehensive image that includes the 

economic, political, social, and other areas of life, and focusing on Islamic moral principles and translating 

them into tangible practical applications (Abdalrhim & Habib, 2023; Al-Jazi, 2022). 

This result also demonstrates the vital role played by Saudi universities in promoting Islamic culture 

within society, enhancing the learner’s ability to confront differences and intellectual trends that may 

contradict Islamic thought, and responding to global developments and changes (Aldosary & Alzeetawi, 

2023; Niswatin & Landali, 2022; Metwally et al., 2022). 

This result confirms that the learners have culturally acceptable methods and types of behaviors 

(Tarihoran & Rahimah, 2018) and have a set of beliefs, concepts, legislation, customs, and knowledge that 

shape the personality of the Muslim and the identity of the Islamic nation (Al-Jazi, 2022). In addition, the 

awareness of the importance of Islamic culture in instilling a comprehensive understanding of Islam in 

the hearts and minds of Muslim students (Metwally et al., 2022). 

The high level of orientation toward Islamic culture (learning Islamic culture, importance of Islamic 

culture, using Islamic culture, and enjoying Islamic culture) indicates that the learners have the 

knowledge, ability, creativity, independence and curiosity to confront different intellectual situations 

(Mokoagow et al., 2024; Adam & Latif, 2018), have the desire to study Islamic culture topics (Abudu & 

Gbadamosi, 2014), and learn and gain knowledge and experiences about Islamic culture topics (Oliver-

Hoyo & Allen, 2005). 

Overall, this result suggests that learners' knowledge of Islamic cultural topics will influence their 

orientation toward these subjects, shape their feelings about them, and lead to specific behaviors related 

to these topics. (Oskamp & Schultz, 2005). 
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3- The Level of Open-Mindedness among University Students 

To test the validity of the hypothesis “University students have a high level of open-mindedness”, a t-test 

for one independent sample was used to determine the significance of the difference between the mean 

scores of students on the open-mindedness scale and the hypothetical average of the scale to determine 

the level of open-mindedness among university students. The results are shown in table (3). 

Table (3) Means, standard deviations, hypothetical means, and (t) value for one sample to 

determine the level of university students in Open-Mindedness and its various dimensions 

Table (3) shows that the (t) values for the level of open-mindedness dimensions (Intellectual Curiosity, 

Creative Imagination, and Aesthetic Sensitivity) and the total score are statistically significant at (0.01), as 

the mean for the Intellectual Curiosity dimension was (19.49), Creative Imagination (19.04), Aesthetic 

Sensitivity (19.19), and open-mindedness as a whole was (58.08), which are high levels. It is due to the 

vital role played by Saudi universities in placing the learners at the center of openness to other cultures 

and rapprochement with global cultures, and the necessity of raising the learners in a world 

characterized by diversity in identity, culture, religion, and learning multiple languages (Lum, 2006). This 

result supports the results reached by (Haran et al., 2013) who indicated that individuals with open-

mindedness search for previous evidence when dealing with current information, while individuals who 

are moderately open-minded search less for previous evidence. 

The high level of open-mindedness (Intellectual Curiosity, Creative Imagination, and Aesthetic Sensitivity) 

indicates the learners’ abilities to think in different ways, the desire to consider all sides of an issue or 

problem, the tendency to generate and discover unfamiliar ideas (Baron, 1985), and the sensitivity to 

working in environments characterized by great cultural complexity (Andresen & Bergdolt, 2017). It also 

refers to the learners’ abilities to change ideas if they are proven wrong (Rokeach, 1980, 1960), the 

willingness to practice the thinking process and avoid bias toward self-thought, and having experiences 

that enable them to absorb all possible ideas and multiple points of view and discover their validity and 

make a decision about them (Boron, 2019), contemplate solutions to problems to accept, modify, or reject 

them (Howard & Howard, 2004), active and broad imagination toward different ideas (Zhang, 2006; 

Kashiwagi, 2002), in addition to the ability to quickly produce different ideas (Dolbier et al., 2024)), do 

creative tasks and investigate complex phenomena and openness to new experiences (Gallimore, 2020; 

Schultz & Schultz, 2001), and self-regulation and mental flexibility (Bar-Tal et al., 2020; Dibbets & Jolles, 

2006). 

In general, this result indicates that the high level of open-mindedness among students reflects mental 

maturity, the ability to innovate, fertile imagination, the search for knowledge, the ability to make 

decisions, interest in unconventional ideas, and aesthetic sensitivity (Cucu-Ciuhan & Raban-Motounu, 

2012; Besser & Shackelford, 2007; Barrick et al., 2003). 

4- The correlation between cultural intelligence and the orientation toward Islamic culture among 

university students in the Kingdom of Saudi Arabia 

To test the validity of the hypothesis “There is a statistically significant correlation between cultural 

intelligence and the orientation toward Islamic culture among university students,” Pearson’s correlation 

coefficient was used to calculate the correlation coefficients between cultural intelligence and its various 

dimensions and the orientation toward Islamic culture in its various dimensions among university 

Open-Mindedness N Mean Hypothetical 

mean 

SD t- test Sig. The 

Level 

Intellectual Curiosity 260 19.49 18 3.51 5.83 0.01 High 

Creative Imagination 260 19.04 18 3.27 6.92 0.01 High 

Aesthetic Sensitivity 260 19.19 18 3.41 5.61 0.01 High 

Total 260 58.08 54 6.25 10.53 0.01 High 
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students. The results are shown in Table (4). 

Table (4 ) Correlation coefficients between the scores of each dimension of cultural intelligence 

and the orientation toward Islamic culture among university students 

Cultural 

intelligence 

Orientation Toward Islamic Culture 

Learning 

Islamic culture 

The importance of 

Islamic culture 

Using Islamic 

culture 

Enjoying 

Islamic culture 

Total 

Metacognitive 

dimension 

0.347** 0.221** 0.265** 0.767** 0.517** 

Cognitive 

dimension 

0.696** 0.651** 0.366** 0.297** 0. 643** 

Motivational 

dimension 

0517** 0.297** 0.324** 0.461** 0.568** 

Behavioral 

dimension 

0.368** 0.227** 0.505** 0.513** 0.461** 

Total 0.514** 0.568** 0.513** 0.767** 0.698** 

Table (4) shows that there are statistically significant correlation coefficients at a significance level (0.01) 

between the dimensions of cultural intelligence and the orientation toward Islamic culture. It is due to the 

nature of the challenges that university students go through, which are related to the economic, social, 

and political conditions surrounding the learners, which contribute to increasing cultural awareness and 

orientation toward Islamic culture, increasing interaction with others, and developing knowledge and 

experiences in life. The orientation toward learning Islamic culture, realizing the importance of Islamic 

culture, using Islamic culture, and enjoying Islamic culture enhances the learner’s ability to think about 

others and realize cultural differences with them, and absorb cultural issues that arise in other societies 

as a result of openness to external societies, and establishing an active climate of intellectual pluralism as 

an enlightened intellectual and cultural response, and opening decisive channels for purposeful dialogue 

and instilling a high degree of acceptance of diverse points of view (Abdalrhim & Habib, 2023; Dasopang 

& Rambe, 2023; Faidah & Maarif, 2022; Al-Zahrani, 2021; Mahmoud, 2020). 

This correlation is consistent with Aldosary & Alzeetawi (2023) who indicated that the variables of 

orientation toward Islamic culture and cultural intelligence are vital to enable the learners to confront the 

different cultural patterns that may arise in societies and navigate the complexities of the modern world 

while preserving Islamic identity, and enhancing motivation toward learning and getting to know the 

history of Islamic culture in depth (Wahyuni & Bhattacharya, 2021). In addition to developing the learner 

as a Muslim individual who is informed, culturally aware, and spiritually grounded (Ilmi et al., 2021). It 

also supports what studies have indicated about the importance of the learner possessing cultural 

intelligence and openness to the ideas and cultures of others based on Islamic culture that works to direct 

thinking in the right direction (Butkovic et al., 2024; Aldosary & Alzeetawi, 2023; Al-Jazi, 2022; Anh et al., 

2021; Bernal et al., 2017; Depaulaet al., 2016; Li et al., 2016; Wang et al., 2015). 

This result indicates that a learner with a high level of cultural intelligence and orientation toward Islamic 

culture can confront different cultural issues, deal with and reflect on different knowledge and cultures, 

and have the knowledge, skills, and behaviors necessary to build a good understanding of all events full of 

cultural diversity (Mokoagow et al. (2024; Metwally et al., 2022).  

The correlation between cultural intelligence and orientation toward Islamic culture indicates the 

learner’s ability to confront the challenges imposed by cultural invasion and the risks of globalization, 

develop a stronger understanding of Islamic identity, and enhance intellectual security by providing him 

with the knowledge and capabilities necessary to confront contemporary societal and ideological 

influences (Abdalrhim & Habib, 2023; Dihoum, 2020; Algumzi, 2017; Franceschelli and O’Brien, 2014; Ali 

& Al-Kazemi, 2007), prepare him to navigate the dynamic landscape of the complex world (Al-Juhni, 

2011), and shaping his awareness amidst the forces of globalization (Dihoum, 2020; Attia, 2018), and 
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ability to evolve and survive in a constantly changing society (Aldosary & Alzeetawi, 2023; Niswatin & 

Landali, 2022). 

5- The correlation between cultural intelligence and open-mindedness among university students 

in the Kingdom of Saudi Arabia 

To test the validity of the hypothesis “There is a statistically significant correlation between cultural 

intelligence and open-mindedness among university students,” Pearson’s correlation coefficient was used 

to calculate the correlation coefficients between cultural intelligence and its various dimensions and 

open-mindedness in its various dimensions among university students. The results are shown in Table 

(5). 

Table (5) Correlation coefficients between the scores of the dimensions of cultural intelligence 

and open-mindedness among university students 

Cultural intelligence Open-Mindedness 

Curiosity 

Intellectual 

Creative 

Imagination 

Aesthetic 

Sensitivity 

Total 

Metacognitive dimension 0.347** 3.47** 0.221** 0.575** 

Cognitive dimension 0.265** 0.922** 0.651** 0.698** 

Motivational dimension 0.631** 0.629** 0.664** 0.621** 

Behavioral dimension 0.193** 0.387** 0.545** 0.388** 

Total 0.347** 0.692** 0.636** 0.775** 

Table (5) shows that there are statistically significant correlation coefficients at a significance level of 

(0.01) between the dimensions of cultural intelligence and open-mindedness, which is a direct 

correlation; the higher the cultural intelligence, the higher the open-mindedness, and vice versa. It is due 

to the fact that open-mindedness enhances intellectual curiosity, creative imagination, mental flexibility, 

and aesthetic sensitivity, thus using cultural intelligence effectively to understand cultural differences 

between individuals, view the world from multiple perspectives, communicate with others, exchange 

ideas and feelings, and create meanings from diverse cultural backgrounds. This correlation emphasizes 

the importance of cultural intelligence in the learner's openness to other cultures (NG et al., 2009), 

awareness of the various cultures surrounding him, and adaptation to them (Earley & Ang, 2003; Earley & 

Peterson, 2004; Livermore, 2009), to be more prepared to have an open-minded to new learning 

experiences, and make good cultural decisions (Hartini et al., 2017). 

The correlation between cultural intelligence and open-mindedness also supports what Thomas (2006) 

indicated that cultural intelligence enables the learner to be open to understand other cultures, try to 

assimilate them, and continuously interact with them, and modify behavior to be more open to other 

cultures. It supports what Andresen & Bergdolt (2017); and Baron (1985) indicated that cultural 

intelligence enhances different ways of thinking and open-mindedness to all aspects of the issue or 

problem, and reaching a judgment. It also reflects flexibility in adopting an open mind to the opinions of 

others' ideas, intellectual curiosity, creative imagination, and the tendency to generate and discover 

unfamiliar ideas. In addition, it supports Cucu-Ciuhan  & Raban-Motounu (2012); Besser & Shackelford 

(2007); Barrick et al. (2003); George & Zhoum (2001) and Digman (1997), that open-mindedness reflects 

mental maturity, interest in culture, the ability to innovate, fertile imagination, the search for knowledge, 

the ability to decision making, accept the values, ideas, and beliefs of others, interest in unconventional 

ideas and aesthetic sensitivity; these are indicators of the availability of cultural intelligence in the 

learner. 

The correlation between cultural intelligence and open-mindedness is consistent with Rokeach (1980) 

who indicated that open-mindedness (intellectual curiosity, creative imagination, and aesthetic 

sensitivity) enhances the learner’s interest in knowing the ideas and beliefs of others and developing the 

ability to change ideas if they are proven wrong and to accept the ideas of others. It is also consistent with 
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Beaney (2023) and Boron (2019) who indicated that open-mindedness prevents the learner from closed 

thinking, and enhances the readiness to think and absorb all possible ideas and multiple points of view, 

Gallimore (2020), Baron (2019) and Howard & Howard (2004) who indicated that the open-minded 

learner is characterized by active thinking, openness to new experiences and ideas, and reviewing 

multiple points of view.  

Dolbier et al. (2024) and Li et al. (2016) indicated that the open-minded learner is characterized by the 

ability to deal effectively with people from different cultural backgrounds, and the ability to produce and 

diversify ideas. Bar-Tal et al. (2020); Dibbets & Jolles (2006), and Kruglanki (2004) emphasized that the 

open-minded learner is inclined toward new knowledge, manages it effectively, can practice critical 

thinking, and accepts a wide range of new ideas and culturally diverse points of view. All of these 

characteristics express the learner’s cultural intelligence. 

This result is consistent with other studies that have indicated that open-mindedness is associated with 

learners’ cultural intelligence (Butkovic et al., 2024; Li et al., 2016). It is the most important personality 

trait associated with cultural intelligence (Ang et al., 2006), acquiring new experiences (Schantl, 2017), 

and achieving cross-cultural competence (Yari et al., 2020). It is also consistent with studies that have 

reinforced the need for learners to have cultural intelligence and open-mindedness to the ideas and 

cultures of others (Butkovic et al., 2024; Aldosary & Alzeetawi, 2023; Al-Jazi, 2022; Anh et al., 2021; 

Bernal et al., 2017; Depaulaet al., 2016; Li et al., 2016; Wang et al., 2015). 

6- The correlation between the orientation toward Islamic culture and open-mindedness among 

university students in the Kingdom of Saudi Arabia. 

To test the validity of the hypothesis "There is a statistically significant correlation between the 

orientation toward Islamic culture and open-mindedness among university students", Pearson's 

correlation coefficient was used to calculate the correlation coefficients between the orientation toward 

Islamic culture and its various dimensions and open-mindedness in its various dimensions among 

university students. The results are shown in Table (6). 

Table (6) Correlation coefficients between the scores of the dimensions of open-mindedness and 

the orientation toward Islamic culture among university students 

Open-Mindedness Orientation Toward Islamic Culture 

learning 

Islamic culture 

the importance of 

Islamic culture 

Using Islamic 

culture 

Enjoying 

Islamic culture 

Total 

Intellectual Curiosity 0.151** 0.664** 0.542** 0.459** 0.530** 

Creative Imagination 0.664** 0.629** 0.671** 0.542** 0.783** 

Aesthetic Sensitivity 0.781** 0.531** 0.577** 0.568** 0.505** 

Total 0.461** 0.513** 0.414** 0.861** 0.753** 

 

Table (6) shows that there are statistically significant correlation coefficients at a statistical significance 

level of (0.01) between the orientation toward Islamic culture dimensions and open-mindedness 

dimensions. This result can be attributed to the fact that then orientation toward Islamic culture is one of 

the most important elements influencing the psychological orientation of the learner and enhancing his 

ability to learn Islamic culture topics closely related to his life, and openness to contemporary events and 

problems facing society (Dihoum, 2020). It also addresses topics such as globalization, democracy, and 

other topics that address contemporary issues and require open-mindedness to those topics and issues 

(Faidah & Maarif, 2022; Franceschelli & O’Brien, 2014; Haran et al., 2013).  

It also enhances openness to other cultures and how to coexist in multicultural and multiracial societies 

(Mozawadah, 2018), deals wisely with others (Al-Jazi, 2022), motivates the learner to eagerly accept 

studying his culture and the culture of others, interprets social phenomena and situations with a cultural 

interpretation, accepts new correct ideas, changes ideas if they are proven to be wrong (Stanovich & 
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West, 1997), and adopts new and unfamiliar ways to recognize different cultures and judge them in light 

of strong evidence (Cost & Mc Rae, 1988). 

The importance of the relationship between the orientation toward Islamic culture and open-mindedness 

can be explained in light of the transformations witnessed by the contemporary world, such as the new 

world system and globalization, which affect the identity of Muslim youth negatively and positively. 

Therefore, it becomes important to invest in these transformations in shaping the awareness of Muslim 

youth and enhancing cultural intelligence and open-mindedness to these transformations while 

preserving their Islamic identity from being carried away by contemporary values that are far from their 

religion, values, and morals (Aldosary & Alzeetawi, 2023; Boulaouali, 2015). 

This result supports what previous studies have indicated about the importance of identifying open-

mindedness and cultural intelligence and their correlation to the orientation toward Islamic culture 

among university students, who represent an important social and age group in any society; because they 

are responsible for building and shaping the future from a value, moral and religious perspective. In 

addition, it has reinforced the importance of this group and the necessity of having cultural intelligence 

and open-mindedness to the ideas and cultures of others based on the Islamic culture that works to 

protect them from the risks and challenges they face (Butkovic et al., 2024; Aldosary & Alzeetawi, 2023; 

Al-Jazi, 2022; Anh et al., 2021; Bernal et al., 2017; Depaulaet al., 2016; Li et al., 2016; Wang et al., 2015). 

This result also supports what Metwally et al., (2022) and Mokoagow et al. (2024) who indicated that 

Islamic religious education includes aspects of multicultural understanding, and provides students with 

the knowledge, skills, and behaviors necessary for open-mindedness and building a good understanding 

of all events full of diversity and interaction between individuals and societies. 

This result indicates that the orientation toward Islamic culture enhances the learner's ability to be open-

minded to other cultures. This result is consistent with what previous studies have indicated that Islamic 

culture includes a variety of religious, intellectual, economic, political, and social aspects that constitute 

the essence of the Islamic faith, and enhances the learner's abilities (intellectual curiosity, creative 

imagination, and aesthetic sensitivity) to face the challenges imposed by cultural invasion and confront 

contemporary societal and ideological influences and develop a stronger understanding of their Islamic 

identity such as (Abdalrhim & Habib, 2023; Dihoum, 2020; Algumzi, 2017; Franceschelli and O’Brien, 

2014; Ali & Al-Kazemi, 2007).  In addition, Islamic culture clarifies contemporary cultural issues related 

to terrorism, extremism, intellectual security, interfaith dialogue and cultural exchange, and national 

dialogue issues related to spreading the culture of peace and freedom of religion and expression. It also 

clarifies economic issues such as production and consumption and social issues such as intercultural 

marriage, unemployment, and women’s rights (Aldosary & Alzeetawi, 2023; Niswatin & Landali, 2022; Al-

Jazi, 2022; Al-Juhni, 2011). This leads to enhancing the learner’s ability to be open-minded. 

The correlation between orientation toward Islamic culture and open-mindedness can be explained in 

light of the fact that Islamic culture works to establish an active climate of intellectual pluralism, open 

crucial channels for purposeful dialogue, and instill a high degree of acceptance of diverse viewpoints 

(Abdalrhim & Habib, 2023; Dasopang & Rambe, 2023; Faidah & Maarif, 2022; Al-Zahrani, 2021; 

Mahmoud, 2020). This is confirmed by Aldosary & Alzeetawi (2023) and Wahyuni & Bhattacharya 

(2021), that the orientation toward Islamic culture enhances the learner’s mental openness to confront 

different cultural patterns, and develops him as a culturally aware Muslim individual (Ilmi et al., 2021), 

who has the ability to be creative, independent, and curious to confront different intellectual situations 

(Mokoagow et al., 2024; Adam & Latif, 2018). 

This result is also consistent with other studies that have reinforced the need for students to have cultural 

intelligence and open-mindedness to the ideas and cultures of others based on their Islamic culture, 

which acts as a protective cover to protect them from the risks of the challenges they face today (Butkovic 

et al., 2024; Aldosary & Alzeetawi, 2023; Al-Jazi, 2022; Anh et al., 2021; Bernal et al., 2017; Depaulaet al., 

2016; Li et al., 2016; Wang et al., 2015). 
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8. Synopsis of the Main Research Outcomes  

The results of this research revealed that Saudi university students have a high level of cultural 

intelligence dimensions (metacognitive dimension, cognitive dimension, motivational dimension, and 

behavioral dimension), a high level of orientation toward Islamic culture dimensions (learning Islamic 

culture, the importance of Islamic culture, using Islamic culture, and enjoying Islamic culture), and a high 

level of open-mindedness dimensions (Intellectual Curiosity, Creative Imagination, Aesthetic Sensitivity). 

In addition, there is a statistically significant correlation at (0.01) between the dimensions of cultural 

intelligence and orientation toward Islamic culture, cultural intelligence and open-mindedness, and the 

orientation toward Islamic culture and open-mindedness among university students in the Kingdom of 

Saudi Arabia..   

9. Conclusions 

The study concluded that cultural intelligence, orientation towards Islamic culture and open-mindedness 

should be viewed from a contemporary perspective as an important system for shaping human behavior 

in the contemporary world. They also achieve intellectual and emotional stability in a complex, rapidly 

changing and turbulent world. Moreover, these variables should not be viewed only from the perspective 

of personality traits, but rather from the perspective of the interactive impact of personality traits on the 

learner’s behavior and improving his decisions. 

These results confirm that university students' orientation toward Islamic culture is of great importance 

in providing them with deep information about their religion, enhancing their cultural intelligence 

capabilities to adapt to new cultures, confronting different cultural issues, and enhancing their open-

mindedness capabilities to learn about the ideas and cultures of others and have an open mind to new 

experiences based on their Islamic culture. 

10. Limitations, Implications, and Further Directions of Research 

The limitations of the study are as follows: First, this study was conducted on only 260 university 

students, and future studies should be drawn from Saudi public schools across the country. Second, the 

generalizability of the results may be limited, as the study was conducted on a limited sample (260) of 

males and females, which is not representative of the original population “university education”. 

Conducting research on larger samples and diverse educational settings in the future may lead to more 

accurate and clear results, which would greatly enhance the external validity and acceptability of the 

results. Finally, there is a need for broader research using both qualitative and quantitative research 

designs to better investigate the relationship between cultural intelligence, orientation toward Islamic 

culture, and open-mindedness. 

In light of the results obtained, the researcher recommends the importance of organizing scientific 

seminars and educational conferences to develop cultural intelligence and open-mindedness in light of 

the orientation toward Islamic culture and paying attention to designing Islamic culture courses in 

educational curricula to develop cultural intelligence and open-mindedness and confront the various 

intellectual issues and problems facing the Islamic community among students. It is necessary to study 

the history of Islamic culture for university students to enhance their ability to know, understand, and 

appreciate the history of Islamic culture, and link it to social, cultural, political, and economic phenomena.  

It is also necessary to include the dimensions of cultural intelligence in educational curricula, in all 

educational stages in general, and academic specializations in universities in particular. Highlighting the 

importance of strengthening and preserving the Islamic identity of university youth by using the Islamic 

culture curriculum as an effective tool to shape the cultural outlook of students, and encouraging them to 

acquire knowledge and embody the principles and values of Islamic culture, and open-mindedness to the 

culture of others. In addition, providing university activities and programs that enhance cultural 

awareness and open-mindedness to fill the gaps between diverse cultures. 

The study also suggests the necessity for developing a training program for university students in light of 
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Islamic culture to develop the capabilities of cultural intelligence and open-mindedness and investigating 

the impact of Islamic culture courses on developing cultural intelligence, openness to experience, and 

reflective thinking among university students, and identifying the role of Islamic culture courses in 

enhancing intellectual security, confronting extremist thought, consolidating intellectual pluralism, 

opening channels of dialogue, and accepting others among university students. Investigating the 

correlation between the orientation toward Islamic culture and its correlation to other variables such as 

openness to experiences, emotional intelligence, and mental alertness among university students. 
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